
 

 

The Assuring Successful Students through Effective 

Teaching Act  (S. 1716): 

• Defines a “highly qualified teacher” as someone who has 

fully completed a State-approved traditional or 

alternative teacher preparation program or, where 

available, has passed a rigorous State-approved teacher 

performance assessment and has obtained full State 

certification.  

• Defines “effective” as someone who has demonstrated 

effectiveness based on not less than 3 years of evidence, 

as measured by a comprehensive teacher evaluation and 

support system that is developed locally and includes a 

robust and varied set of methods and measures.  

• Changes parent notification requirements to include 

automatic notification if a child has been taught by an 

emergency, intern, or other provisional status teacher for 

4 or more weeks. Information provided also includes 

how their child’s school compares to other schools in 

the State, and non-Title I schools, in terms of the 

number and percentage of highly qualified and effective 

teachers.  

• Changes state plans to include a strategy for recruitment, 

support, retention, and equitable distribution of highly 

qualified and effective teachers, while acknowledging 

that certain districts, such as rural communities, face 

particular challenges and need additional support.  

• Requires that supervision, guidance, and support be 

provided to non-highly qualified teachers in order to 

help them strengthen their practice and provide them 

with the professional development needed to become 

highly qualified.  

Teachers-in-Training Aren’t as Effective as Fully-

Trained Teachers  

Students from low-income communities, students of color, 

English language learners, and students with disabilities are 

more likely to be taught by underprepared teachers still in 

training in alternate programs. Would you be as eager to 

board an airliner flown by a pilot-in-training as by one fully 

certified to fly? Of course not. That doesn’t mean he won’t 

be a great pilot when fully trained. But it does mean he isn’t 

as capable as a pilot who has completed the training required 

for certification. 

  

Teachers are no different, and the research confirms it. A 

recent study of high school students in North Carolina,  for 

example, found that students’ achievement was significantly 

higher if they were taught by a teacher who was fully 

prepared upon entry, certified in his or her teaching field, 

and had taught for more than two years. One of the greatest 

disadvantages to students was being taught by a new teacher 

from the state’s “lateral entry” route into teaching, which 

allows more than 1,000 people to enter teaching each year 

without prior training, mostly teaching students of color in 

low-income schools. 

 

 

 

  

Not only are alternative route trainees less effective 

than fully-certified teachers, but they have higher 

attrition rates, thereby subjecting low-income and 

minority students and students with disabilities to a 

churn of underprepared, inexperienced teachers. 

A nationwide study by the National Center for 

Education Statistics (NCES) found, for example, that 

among recent college graduates, 49% of those who 

entered teaching without certification left the 

profession within five years, as compared to only 

14% of certified entrants. In the Teach for America 

program, published studies show that more than 80% 

of TFA teachers have left their districts after three 

years. 

 

Programs like Teach for America will continue to 

play an important role in addressing teacher 

shortages, under the ASSET Act. The bill simply 

requires that participating teachers-in-training pass a 

teacher performance assessment to earn recognition 

as a “highly qualified” teacher. If they cannot earn 

that status, the bill ensures that they will be 

adequately supervised and not concentrated only in 

schools serving kids from low-income families — and 

that parents are informed that their children are being 

taught by a teacher who is not highly qualified. 

  

We won’t know for years whether a new teacher 

develops into an effective teacher. Even a good 

evaluation system will take years to assess a teacher’s 

effectiveness, and every teacher should become more 

effective with experience. But ensuring that teachers 

are fully prepared (highly qualified) on their first day 

offers parents some assurance that they will be have 

the knowledge to understand what students need and 

the skills to deliver it successfully. And if a child is 

being taught by a teacher-in-training, that child’s 

parents should know it, so they can play an active role 

in ensuring that their child’s needs are met. 

America’s Historically Black Colleges and Universities 

represent less than 4% of the nation’s higher 

education institutions, but they graduate 50% of 

bachelor’s degree-prepared African American 

teachers. Where full scholarships are available to 

fully-prepare teachers, as through the North Carolina 

Teaching Fellowships and California’s CAL T-Grants, 

they draw disproportionate numbers of students of 

color. These realities demonstrate that we can 

improve the diversity of America’s teaching 

workforce, as we improve the qualification of 

America’s teaching workforce. 

 


